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7th Grade Language Arts 
Personal Narrative Writing Unit

Dawes Middle School
Rachel Bruce, CT

 
Big Ideas:
-Each student will independently write a personal narrative during first semester, to 
be scored as a summative classroom assessment. 
-Students will choose an important event that has happened to them, and relay that 
story to an audience in a personal narrative. Their narrative will include an opener, 
plot development, effective dialogue, theme, and organization (word choice, fluency, 
conventions).
 
Essential Questions:
Why is it important to record important events that happen to us?
Why is it important to share personal stories with an audience? 
What do we gain from sharing an important event? 
What do we gain from becoming better writers?
 
 
Objectives:
-I can write a personal narrative that shares an important event from my life.
-I can write a personal narrative that engages readers with (plot development), 
(dialogue), (theme), (opener), etc. 
-I can learn new grammar concepts to help me recognize errors in my writing.
-I can help others strengthen their writing by offering feedback and constructive 
criticism.  
 
 
Weekly lesson plans:
 
Week of October 22-26
Day 1:
Warm Up: Vocab words 1-3 (15 minutes)
Lesson: Finish grammar mini-lessons powerpoint (correcting sentence fragments 
and identifying complete sentences) (35 minutes) 
At the end of the period, reveal that we will be starting a unit on personal narrative 
writing tomorrow, as well as taking a pre-test. Reveal the prompt, “Write a story 
about an event that is important to you for some reason,” and tell students to 
brainstorm their topic before tomorrow’s class. 
 
Day 2:
Materials Needed: Vocab packet, teacher copy of personal narrative example, 
notebooks, pre-test prompt (one for teacher, to project on screen)
 
Warm Up: Vocab words 1-3
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Lesson: STORY SHARE & PERSONAL NARRATIVE RUBRIC [15 minutes] 
Mrs. Thompson will share a personal narrative that she has written (about breaking 
her finger during a 6th grade basketball game). Afterwards, the class will briefly 
process the story, determining what about the story makes it interesting and 
relevant (its personal nature). Then, we will connect Mrs. Thompson’s story to 
the district’s rubric for personal narrative writing (attaching meaning from Mrs. 
Thompson’s story to each of the requirements). 
 
Then, students will take the PERSONAL NARRATIVE PRETEST [20 minutes] 
describing an important event that has happened to them. Give 1-2 minutes of think 
time, then students will use the remainder of class to write their own personal 
narrative.
 
Wednesday--
Materials Needed: Plot Development section from the rubric (“Focus & Development 
of Story”) (1 per student), white boards (1 per pair of student), copy of Plot 
Development Analysis worksheet (1 per student).
 
Day 3:
Warm Up: Vocab words 3-5
Lesson: DEFINING AND ANALYZING “FOCUS & DEVELOPMENT OF STORY” (35 
minutes total)
Finish up narrative pre-test [5 minutes]
Review criteria from the rubric for plot development, listed under “Focus & 
Development of Story.” Explain that a well-developed story has many complications 
which explain and expand the actions, results, and emotional responses to 
the conflict. A well-developed story does not have a conflict which is easily or 
immediately solved. (5 minutes)
 
[can shorten this activity for time] Together as a class, compile a list of things that 
make a plot “good.” Using their whiteboards, Think-Pair-Share for 2 minutes, each 
group must compile a list of 4-5 elements of a good plot. Then, all groups will share 
their list, creating a class list on the board. (10 minutes)
 
Then, students will apply their new knowledge of plot development to a familiar 
story, “Three Skeleton Key.” Review Elements of Fiction chart for the story, and 
then use the rubric to determine if the story meets the criteria for good plot 
development. This will be done together as a class, with the teacher leading. (20 
minutes) Think-Pair-Share using white boards to determine each element of the 
plot development analysis.
 
Day 4: Finding and Developing Ideas
FINDING A TOPIC
Materials Needed: Notebooks for list of topics, highlighters to narrow down topics, 
copies of four stories, rubric worksheet, white boards & markers for scoring of 
stories
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(2 MINUTES): Bell work: Students write objectives and homework in planners.
  
(10 MINUTES): Miss Benson will present a list of possible story ideas from different 
points in her life. The list will consist of stories that could be considered interesting/
uninteresting. The compiled lists will be used to show students that there are 
multiple events in their lives that could be considered interesting enough for the 
focus of a personal narrative.
  
Students will then look at the lists they have been working on and adding to them if 
they have not finished yet.
  
(3 MINUTES): Students will openly share the ideas that they have come up with. 
While doing this, other students will also be encouraged to continue adding to their 
lists if they find a topic that is exciting or relatable that has been mentioned by 
peers.
  
(2 MINUTES): Students will be asked to look at the list that they have. Then they 
will be asked to pick two stories that they would prefer to write about. For those 
who are unsure, have them look for stories that have strong emotional connections 
linked to them. Did a particular story make you nervous? Happy? Sad? Angry?
  
(30 MINUTES): As a class, we will read through…
                -“The Ski Trip” (score 1 story)
                -“The Night I Went to Wisconsin Dells” (score 2 story)
                -“My Best Track Meet” (score 3 story)
                -“Cheating” (score 4 story)*
*After reading through these pieces, as a class we will compare the PNs with 
the rubrics to determine what score students would give to each piece with the 
knowledge they have already acquired on writing a successful story.
         
As a class, we will compare and discuss the “Plot Development Analysis Sheet” for 
each of the stories to emphasize the importance of story development before writing 
a PN.
  
(5 MINUTES): Have students look over their lists once again and decide which two 
ideas they feel most comfortable with writing a PN on. After selecting their topics, 
students will be asked to share their ideas.
  
Day 5: Finding and Developing Ideas
Materials Needed: Notebooks for list of events, note cards for peer response 
questions, EofF worksheets, Plot Development for 1st/2nd Story Idea worksheets
LISTING EVENTS
(2 MINUTES): Bell work: Students write objectives and homework in planners. 
Vocab review words 1-5, powerpoint? 
  



4
 

(10 MINUTES): Students will get out their two topic ideas and start making lists of 
events that occurred during the course of the stories they have chosen. Each story 
should have a list of 15-20 events.
         Scaffold what it looks like to list events. Compare events to “watching         

your own movie” in slow motion. Think of character’s actions, reactions,    
feelings, etc. Also emphasize that the list should go in sequential order.

(10 MINUTES): Have students get into groups of three or four and read their 
sequential lists to one another. Each student that is NOT reading needs to have one 
or two clarifying questions for the reader. Students will write questions on note 
cards and give to peers.
  
(15 MINUTES): Give students blank “Elements of Fiction” worksheets and have 
them plot out their PN like they have done with other stories in the past. Then have 
students look through their EofF charts to make sure that all of the elements are 
present to make a successful story.
  
(15 MINUTES): Give students blank “Plot Development for My Personal Narrative 
My 1st Story Idea” worksheet. Students will work on completing the complications 
for one or both of the topics they have chosen.
 
 
Day 6: Finding and Developing Ideas
(25 minutes) Warm Up: Vocabulary words 6-8
(27 minutes) Students will continue to work on generating event lists. Then 
students will work on “Elements of Fiction” chart for their story ideas (If time 
permits). Students will transfer information for elements of fiction charts to “Plot 
Development for my Narrative My 1st/2nd Story Idea” worksheets. 
 
 
Day 7: Crafting an Opener
(25 minutes) Warm Up: Vocabulary words 9-10
 
Lesson: 
Students will narrow down their ideas and pick 1 story idea they would like to 
develop for their narrative. 
 
Crafting an Opener.
(10 minutes) Review Mrs. Thompson’s story, “Think Fast!” By just looking at the 
opener, ask students: How do you feel about the story? What questions do you have? 
Are you interested enough to want to read more?
 
Go through “Creating Your Story’s Exposition” sheet via the projector. Explain that 
their stories must grab the reader’s attention, provide contextualization, describe 
the setting, and introduce someone in the story. 
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Have students refer to the exposition they created on the Elements of Fiction chart. 
Using Think-Pair-Share, students will share the setting, characters, and main conflict 
for their stories. 
 
(5 minutes) Hand out “Leads/Introductions/Hooks" worksheet.  Read through 
some examples of effective hooks/leads together as a class. Have students circle 
TWO leads they would like to develop for their story once we are done reading the 
sheet together as a class. 
 
(10 minutes) On the back of the worksheet, have students try writing two leads for 
their narrative. Mrs. Thompson will scaffold writing a lead by modeling the process 
she used to write her narrative, “Think Fast!” 
 
*If time remains (and I don’t expect it to), students will start crafting their opener 
for their story by choosing two different leads and developing them on the back of 
their worksheet.  
  
Day 8: Crafting an Opener 
(15 minutes) Warm Up: Complete Zombie Mad Libs together with a partner
 
(10 minutes) Have students finish crafting their two different leads on the “Leads/
Introduction/Hooks” handout. 
 
(15 minutes) In their writing notebooks (?), have students begin to craft the 
exposition of their story. Students will start by choosing one of the leads they 
just wrote, then continue by crafting paragraphs that fit the following criteria for 
creating the exposition:
 

A. Describe the setting--Describe when and where the story occurs to set the 
mood of the story AND add any missing context.
 
B. Introduce someone in the story--Tell about a person to build interest, 
characterization, and plot AND add any missing context. 
  

(10 minutes) Students will analyze the opener of their story with a partner. Using 
Think-Pair-Share, students will tell their partner about 
 

1. The conflict revealed in the opening/exposition of my story is...
2. The main character(s) mentioned in my opening is...
3. The setting given in the opening/exposition of my story is...

 
Each student will use a note card to give one piece of feedback for their partner’s 
story. The format they will use is:
 

One thing I like about your opener is:
One thing I would like to know more about is: 
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Day 9: Writing the Exposition
(15 minutes) Free write, 5(?) minutes using the prompt: "Using your 5 senses 
(touch, taste, smell, sound, sight), describe your story in specific detail."
 
(20 minutes) Students will work on typing their opener/exposition using the 
mobile lab and also going to the Media Center to exchange their library books. 
Once all students have typed their opener/exposition, we will move on to the next 
activity.
 
(5 minutes) After a quick refresher on similes and metaphors, the class will work 
on the “Seashell Activity.” Miss Benson will walk around the classroom showing 
the students a seashell. Students will raise their hands and tell details about the 
seashell. As they are doing this, Mrs. Thompson will write their list on the board (to 
be saved for the next day as well). 
 
(12 minutes) Students will get into groups of four. Each group will be given 
two seashells. The students will look at the seashells and choose ONE seashell 
to write about. Students will begin to write descriptions about their seashells. 
The descriptions should focus on color, shape, size, etc. Remind students to be a 
specific as possible. 
 
Day 10: Understanding Specific Detail
(2 minutes) Students will write homework in their planners.
 
(15 minutes) Students will get back into their groups of four and write a paragraph 
description of the shell they had started describing on Thursday. 
 
(10 minutes) All of the shells will be picked up and redistributed to new groups. 
Groups will then read the description paragraph and determine which shell is being 
described. 
 
(20 minutes) As a class, we will look at the notes written on the board from 
Thursday and compose a paragraph that describes the shell we all observed. The 
paragraph will have a framing statement (to be scaffolded), and then we will focus 
on showing rather than telling. Once the body of the paragraph has been composed, 
a closing sentence will be scaffolded for students.
 
(5 minutes...to be carried over to Monday) Groups will get their original 
description paragraphs back and rewrite their descriptions, adding a framing 
statement, similes and metaphors, and a closing statement.
 
 
Day 11: Understanding Specific Detail
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(5 minutes) Miss Benson will present a quick refresher lesson figurative language 
focusing specifically on metaphors and similes to ensure that students understand the 
difference between the two.
  
(5 minutes) Seashell Activity: Miss Benson will walk around the classroom showing the 
students a seashell. Students will raise their hands and share details about the seashell. 
As the students are sharing details, Mrs. Thompson will write their collective list on the 
board (to be saved for the next day as well).
  
(20 minutes) Students will get into groups of four. Each group will be given two 
seashells. The students will look at the seashells and choose ONE seashell to write 
about. Students will begin to write descriptions about their seashells. The descriptions 
should focus on color, shape, size, etc. Remind students to be a specific as possible and 
to use figurative language if they would like. After their lists have been made, students 
will write a descriptive paragraph about one of the two shells they have.
There will be an assigned job for each member of the group:
        Author: Will write down the group’s final paragraph.
        Contributor: Will make sure each member’s suggestions are heard.
        Secretary: Will write the notes for the group.
        Reviewer: Will make sure the assignment is complete and all details are 

included.
  
(10 minutes) All of the shells will be picked up and redistributed to new groups. Groups 
will then read the description paragraph and determine which shell is being described.
  
(10 minutes…to be carried to Tuesday) As a class, we will look at the notes written 
on the board from Thursday and compose a paragraph that describes the shell we all 
observed. The paragraph will have a framing statement (to be scaffolded), and then 
we will focus on showing rather than telling. Once the body of the paragraph has been 
composed, a closing sentence will be scaffolded for students.
  
Day 12: Adding Specific Detail
(10 minutes) As a class, we will finish compiling our descriptive paragraph that we began 
on Monday.
  
(10 minutes) Students will get back into their “shell groups.” They will rewrite their 
descriptive paragraphs. The new paragraphs should have a framing statement, similes 
and metaphors, and a closing statement. Miss Benson and Mrs. Thompson will collect 
both the original and revised versions of the group descriptive paragraphs.
  
(20 minutes) As a class, we will look at the “Plot Development Analysis” sheet for 
either “Cheating” by Casey or “Think Fast” by Mrs. Thompson. We will look at each 
complication individually and compare how the complication was written on the PDA 
sheet and how it was actually written in the story. The main focus of this will be to 
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discuss what specifically was added in each paper that is not listed on the PDA sheet. 
We will also discuss how these additions help to make the story stronger.
  
(10 minutes) Students will look at their individual stories and pick out a complication. 
They will then write a paragraph using specific detail like the examples they have 
practiced with (The Seashell Activity, “Cheating”, “Think Fast”).
  
  
Day 13: Modeling Editing
 
(10 minutes) Bell Work: Students will journal on the writing prompt: “My favorite 
thing about my personal narrative is ________. One thing I would like to change about 
my personal narrative is ___________.” 
*And you can’t say, “Nothing!” :) 
 
(30 minutes) Review & Model Editing Techniques: Using the story, “My 
Masterpiece,” students will review editing criteria (dialogue/punctuation, spelling/
capitalization, show don’t tell, development of story, & sentence fluency). The 
teacher will:
 
1) Review the editing technique, including it’s criteria
2) Model finding errors in the story
3) Ask students to Think-Pair-Share to find 1 more example in the essay
 
Dialogue/Punctuation: Quotation marks, punctuation, commas
Spelling/Capitalization: Names (CAPITALIZE “I”!!!!!), places, homophones 
(Review: There/their/they’re, your/you’re, are/our/hour, to/too/two, others?) 
Show, Don’t Tell: Highlight places to include MORE specific detail
Development of Story: Opening, Exposition, Elements of Fiction (identify & revise 
to make clearer)
Sentence Fluency: Run-Ons (review & identify), Variety (transitions, starting 
each sentence with a variety of different words, using synonyms to create variety), 
Sentence Fragments (review & identify)
 
(10 minutes) Peer Editing: Some Guidelines
 
General Rule: Stay Positive!
 
1. Begin with the strong points, or compliments:

“I like the way you wrote ______ because.....”
“My favorite part is ______”
“The strongest part of your story is...”

2. Give the reader suggestions, or specific ideas about how to make the author’s 
writing better:
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-Instead of saying, “This doesn’t make any sense,” say, “If you could add more 
details after this sentence, it would be more clear.”

-Instead of saying, “Your word choice was boring,” say, “Instead of using the 
word ‘good,’ try using the word ‘exceptional.’”
 
3. Make corrections, or check the author’s paper for the 5 editing criteria we 
reviewed today:

Dialogue/Punctuation
Spelling/Capitalization
Show, Don’t Tell
Development of Story
Sentence Fluency

 
4. Avoid!!

Killer comments-- “This sucks.” “I don’t like the way you wrote this.”
Automatic stamp of approval-- “Nice job.” “Nothing’s wrong.” 

 
 
Day 14: Peer Editing
Bell Work (5 minutes): Go over as a class what positive peer feedback looks like 
using the positive feedback worksheet. (Mrs. Thompson)
 
(5 minutes): Practice correcting negative feedback sentences on the board and 
turning them into positive feedback. Students will read each sentence (there will 
be three) and think-pair-share with their table partners to determine positive 
alternatives to give for feedback. (Miss Benson)
 
(5 minutes): Go over feedback form that is attached to each personal narrative. 
Forms already have a scaffolded example of how to fill them in correctly with 
comments from Mrs. Thompson and Miss Benson. Mrs. Thompson will go over one 
or two examples of how to give constructive feedback to help peers when peer 
editing with the peer feedback chart.
 
(10 minutes): As a class, we will go over each groups individual editing 
assignments. We will make sure to emphasize that each group is focusing on editing 
ONE part of the narratives they read. Mrs. Thompson and Miss Benson will make 
sure students understand their assigned editing jobs before moving on.
 
We will also go over instructions for editing each personal narrative. One student 
will start reading and editing the personal narrative. Wherever they finish when 
time runs out, they will put a double-slash mark (//). Once the papers are passed to 
the next editor, they will begin at the double-slash mark to ensure that the paper is 
edited the entire way through before passing it on to another group.
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(27 minutes): Students will begin peer workshopping. Mrs. Thompson and Miss 
Benson will set a timer for the editing process. Students will have 3 minutes to read 
through and make corrections to the narrative. Then they will have 1 minute to 
write comments on the peer feedback page. Students will then rotate the narratives 
and begin again.
 
 
Day 15:
 
(10 minutes) Bell Work: Students will review their edited papers from yesterday’s 
peer editing workshop. They will use this time to ask questions about their peer’s 
remarks. 
 
(40 minutes) Lab: Students will revise their personal narratives using the editing 
marks from the previous days' workshops.
 
 
Day 16:
 
(10 minutes) Bell Work: Students will review the theme worksheet used in 
the “elements of fiction” unit and star 2 possible themes for their personal narrative
 
(10-15 minutes) Ending Your Personal Narrative: 
Students will work in their journals to brainstorm the theme of their personal 
narrative and revise their resolution: 
1-Review criteria for resolution: 
2-Then, have students identify one theme that best fits their personal narrative. 3-
Have students underline the important words of the theme. For example: 

“Never give up, no matter how hopeless the situation seems.” 
*3 minutes of think time
*Share a few themes and the words they underlined
4-Then, have students write a support statement for their theme, using the 
underlines words:

“By the end of the game, I had learned to never give up, no matter how 
hopeless the situation seemed. I never gave up hope that I would make my first 
soccer goal, even though I had not done it before. I was proud that I persevered and 
scored my first goal!” 
*3-5 minutes of writing time to revise the resolution of their personal narrative
 
(25-30 minutes) Lab: Students will type their theme/ending and finish editing 
their papers. Ideally, students will be finished with their personal narratives and 
print out a copy. The teachers will read and edit them Thursday night.
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Ending the unit:
Day 17: review rubric, meaningfulness of writing/sharing, teaching theme/ending
 
(10 minutes) Bell work: Review work shopping expertise suggestions from yesterday? 
Something to get them back in the revision mindset. Maybe write on a post-it, “What is 
one thing I’m excited to revise in my narrative?”
 
(10 minutes) Review rubric criteria (be explicit: their final draft is their only grade for 
this unit). Tell students: we do want to revise our stories to reach these hoops, the 
criteria. But we’re also here to communicate our ideas, to tell our audience why this 
matters
-On teaching theme: We write with these conventions, but we write because we have 
stories that we want to communicate, what we want to remember. You tell your best 
friend the story of what happened last night because it matters. These narratives are 
stories that matter. Now we just have to communicate why.
 
(15 minutes) Mini-lesson on developing theme (see Thursday’s lesson progressions, 
above)
     -Students will complete theme reflection activity in their notebooks 
 
(10-15 minutes) Ending Your Personal Narrative: 
Students will work in their journals to brainstorm the theme of their personal 
narrative and revise their resolution: 

1-Review criteria for resolution: 
What is the theme of the story? What happens in the story to make 
you think this? What do you want your readers to take away from the 
story? 

2-Then, have students identify one theme that best fits their personal 
narrative. {using their theme sheet in their folders}
3-Have students underline the important words of the theme. For example: 

“Never give up, no matter how hopeless the situation seems.” 
*Think time
*Share a few themes and the words they underlined

4-Then, have students write a support statement for their theme, using the 
underlines words:

 
 
Theme: “Never give up, no matter how hopeless the situation seems.”
 
“By the end of the game, I had learned to never give up, no matter how hopeless the 
situation seemed. I never gave up hope that I would make my first soccer goal, even 
though I had not done it before. I was proud that I persevered and scored my first 
goal!” 
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*3-5 minutes of writing time to revise the resolution of their personal 
narrative

 
 
(15 minutes) 3- students will receive their personal narratives, with peer feedback. They 
will have time to look over the edits, but the main objective will be for them to score 
their own essay using the assessment rubric. Students will use the rubric from their 
folders. The teacher will lead by reading over the criteria, and then giving students time 
to assign themselves a score for each criteria. Then they will decide which score they 
would give themselves on their first draft.    
 
 
Day 19: introduce gallery walk, mobile labs, student/teacher conferences, small groups 
to media center with passes
 
(5 minutes) Bell work: Students will write on a post-it note: “Why is my story important 
to share with others?”
 
(15 minutes) Introduce gallery walk, hand out assignment sheet 
     -Model artifacts with “Think Fast!” Artifacts: a concrete representation of either a 
part of my story (basketball, athletic tape, skeleton hand) or the theme (_____??)
 
(30 minutes) Using the mobile lab, students will retype their revised essays. While 
typing, teachers will call students over for individual writing conferences.
Some notes on writing conferences: http://www.nesacenter.org/uploaded/
conferences/SEC/2010/spkr_handouts/AndesonCarlConferring.pdf 
      
(overnight): teacher edits/scores the essays (on google docs? No need to print)
 
Day 20: print final drafts, work on visual artifact for gallery walk 
 
(5 minutes) Bell Work:
 
(10-15 minutes): Review _______? (Extra time here to use as necessary)
 
(30-35 minutes): Type revised drafts in the computer lab, using revision comments 
made by the teachers
 
     Need: -Create cheat sheet/checklist of elements they need in their story: Dialogue 
looks like this. Note that it indents
 
 
Week of November 19th-23rd:
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Day 21: score own paper using rubric (i.e. skeleton key). 
 
Score two together as a class (both a “4” and a “2” essay from district materials), and 
then have them score their own. Students will score a peer’s essay if there is time.
 
Day 22: finish typing FINAL drafts in lab and finalize artifact
 
Day 23: Gallery Walk in classrooms (Ms. Bruce’s and Ms. Pappas’)

Students will need: final drafts, artifacts, positive comment sheet
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Name _________________________________  Per _______
Creating Your Story’s Exposition
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1. The first paragraph of your personal narrative needs to Grab the reader’s 
___________________ using a lead. Use the “*Leads*Introductions*Hooks*” worksheet to try 
writing two different leads. Pick _______ that best grabs your reader’s attention.
 
AND
 
2. Provide _________________ by:
-- __________________ main characters
-- Setting up the  ___________________
-- Establishing the ___________________: may be specific (i.e. Lincoln) or more general (i.e. the 
front yard)
The context of the story is 
_____________________________________________________________.
In your first 2-3 paragraphs, your story must provide the ___________________ for your reader. 
Make sure your story provides contextualization by including the following details:
 
A. Describe the Setting-- When and where the story occurs. Use the description to set the mood 
of the story.
Example:

(lead) For seven years there had been too little rain. The prairies were dust. Day after 
day, summer after summer, the scorching winds blew the dust, and the sun was brassy in a yellow 
sky. Crop after crop failed.

(context/conflict) I could tell Ma and Pa were worried. Like our neighbors, the drought 
had caused our food supplies to become dangerously low.

-Rose Wilder Lane
OR
 
B. Introduce someone in the story-- Tell about a person to build interest, characterization, and 
plot.
Example:

(lead) If the motorcycle was huge, it was nothing to the man sitting astride it. He was 
almost twice as tall as a normal man and five times as wide...He had hands the size of trash can 
lids, and his feet in their leather boots were like baby dolphins.

(context/conflict) Hagrid had arrived to take Harry Potter to Hogwart’s School of 
Wizardry. This announcement was incredibly exciting to Harry. Harry was currently living with 
the Dursleys, his aunt and uncle. They had been forced to take in Harry after the death of his 
parents and made it apparent to Harry that they found this obligation a nuisance.

-J.K. Rowling
 
 

Name _________________________________  Per _______
Personal Narrative Gallery Walk

Objectives:
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● To share our personal narratives in a meaningful way with an audience. We will do this 
through a gallery walk, or a trip to Ms. Pappas’ room to read her students’ personal 
narratives, much like you would view paintings in a museum or art gallery.

● To expand our writing in visual, creative ways, using visual aids or artifacts.
 
A personal narrative recalls a memorable story in your life. It includes memories of people, 
events, places, learning experiences, physical experiences, etc. To share these memories and 
important events with others, we will be doing a gallery walk with Ms. Pappas’ class.
 
Your Personal Narrative Gallery Walk must include the following:

● Your personal narrative.
● A thread, which will be the theme of your personal narrative. The theme must connect 

not only to your story, but also to the visual elements you will develop for your story--
these are called artifacts:

● 1-3 different artifacts, or physical objects that relate to your story.
 
Getting started:
Start by identifying the theme of your personal narrative. This will be the thread that ties your 
story to your artifacts. After working through the theme in class, write it here:
 
My Theme: ______________________________________________________________
 
Then, brainstorm significant and/or important artifacts that you could use to show your readers 
what is important about your personal narrative.
 
Think about what objects would best communicate/represent/express the story you have written. 
Be creative here! These do not have to be one-dimensional representations, such as pictures. They 
can be objects, like basketballs, hats, shoes, books, mirrors, letters, etc.
 
Identify 5 possible artifacts below. Beside each item, explain why you would use it with your 
personal narrative. You will only need to pick 1-3 artifacts for your final project.
1)
2)
3)
4)
5)
 
Due on Wednesday, November 21st:
On this day, we will take a trip across the hall to explore the personal narratives and artifacts 
displayed by Ms. Pappas’ class. This is called a gallery walk. We will read their final drafts and 
view their artifacts in their classroom, much like you would view paintings in a museum or art 
gallery.
 
And……While we read and explore their writing, they will come to our classroom to read 
your personal narratives and view your artifacts!  


